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ABSTRACT 
  There has been a national push to establish evidence-based juvenile criminal justice 
policies and practices that are focused on reducing the risk of recidivism for juvenile offenses. 
The reason for this push is rooted in the growing recidivism rates of juvenile offenders in the 
United States (Weber, Umpierre, & Bikchik, 2018).  More than half of all juveniles who are on 
probation nationwide are rearrested, indicating that each juvenile offender faces equal likelihood 
of reoffending or not (Weber et al., 2018). Further, approximately 66% of juvenile offenders, or 
nearly seven out of 10 offenders, are rearrested within two years of their first release (Weber et 
al., 2018).  
The practices currently in place, however, are either not evidence-based or fail to 
properly implement evidence-based practices. The purpose of this study is to describe how one 
juvenile justice service organization, the Harlem Commonwealth Council, implemented 
evidence-based practices in the ARCHES Transformative Mentoring Program (ARCHES). The 
findings of this case study, which is informed by Bandura’s (1977) social learning theory, 
contribute to existing literature about juvenile justice reform. Information data was collected 
through group discussions with 13 male participants of the ARCHES Program and three mentors. 
The findings revealed that 11 out of 13 ARCHES Program participants expressed the need for 
career assistance and mental health counseling, which suggested a lack of communication 
between juvenile participants and the ARCHES staff. Recommendations for future practice 
included developing programs within the juvenile justice system to assess the needs of juveniles 
and provide programs suitable to meeting their needs.  
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CHAPTER I: INTRODUCTION 
Statement of the Problem 
Purpose of the Study 
  The purpose of this study is to explore the efficacy of juvenile justice organization 
programs that use evidence-based practices. This is done through a case study of the ARCHES 
Transformative Mentoring Program offered by the Harlem Commonwealth Council (HCC).  
In an effort to provide the most effective programs and services to justice-involved 
juveniles, it is important that organizations use evidence-based practices (National Conference of 
State Legislatures, 2018). Organizations utilize evidence-based practices to: promote 
development for juvenile offenders; to help juveniles become integrated into the community; 
promote strategies of encouraging positive development; and generally help the juveniles and 
their families to grow (National Conference of State Legislatures, 2018). It is assumed that 
evidence-based practices will contribute to positive outcomes, improving the development of 
juveniles by preparing them to perform competently and appropriately in their communities.  
Theoretical Framework 
  One theoretical framework that underpins the rationale for ACHES is Bandura’s (1977) 
social learning theory. Social learning theory assumes that individual behavior is driven by 
stimulus-response and psychological factors (Bandura, 1977). Another assumption is that 
individuals have certain cognitive capacities that mediate social behavior. To help understand 
how someone functions in a certain environment, Bandura’s (1977) social learning theory 
focuses on the interactions of three factors: behavior, cognitive response, and environment. This 
interactive relationship is described by Bandura as a continuous system of reciprocity, where an 
individual is influenced by and reacts to cognitive responses in his/her environment. The reactive 
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behavior impacts the environment, and the changed environment, in turn, affects individual 
behavior in a continuous cycle. Figure 1 illustrates this cycle. 
 
Figure 1. Bandura’s reciprocal causation (Bozack, 2011, p. 1393). 
With respect to juvenile justice, social learning theory predicts that delinquency is the result of 
young persons who view crime as desirable and who learn to value deviant roles and other risky 
behaviors (Bandura, 1977).  
  Social learning theory can be viewed from two perspectives: the behavioral perspective 
and the interactive perspective (Elliot, 1993). The behavioral perspective suggests that young 
people learn criminal behavior through psychological and environmental rewards and 
punishments (Elliot, 1993). For example, if a juvenile successfully steals a bag of potato chips 
from a store, he has earned a reward. Consequently, the likelihood of repeating similar behaviors 
will be very high. The more the juvenile continues this behavior, or, particularly, the act of 
stealing, the more pronounced the juvenile’s deviance will become (Elliot, 1993). In contrast, if 
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the juvenile is caught stealing the potato chips, then the likelihood of this behavior repeating will 
decrease (Elliot, 1993).  
In terms of juvenile justice programs, such as those in place with the Harlem 
Commonwealth Council (HCC), organizations need to be aware of this behavioral perspective, 
and reduce deviant behavior by using rewards and penalties tailored to reducing recidivism 
(Elliot, 1993).  
  The interactive perspective within social learning theory suggests that delinquency is 
learned by association with deviant peers, thus implying that deviant behavior is acceptable 
(Elliot, 1993). For example, if juveniles start associating with people who steal, this theory 
suggests that eventually juveniles will do the same (Elliot, 1993). Through the interactive 
perspective, it is implied that the juvenile’s behavior is learned.  
In terms of the juvenile justice programs, such as those used by HCC, the interactive 
perspective can be used in a positive way. As the interactive perspective suggests, if high-risk 
juveniles are placed in services with low-risk juveniles, it is possible that positive peer influence 
from the latter group will reduce delinquency among higher-risk juveniles (Elliot, 1993).   
  Social learning theory provides a potential explanation about why crimes are committed 
and repeated. The theory emphasizes learned behavior through two different lenses, but both 
views suggest rationale for leading to a life of deviancy. Social learning theory supports this 
study by showing that deviant behavior is learned through imitation and/or through punishment 
and rewards. It further suggests that programs should provide services for addressing socially 
learned behavior (Elliot, 1993).  
The ARCHES Transformative Mentoring Program, funded by the New York City 
Department of Probation (DOP), embodies elements of social learning theory. As described more 
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fully in later sections, ARCHES is an evidence-based intervention that combines group-based 
mentors in an effort to change the attitudes and behaviors that led to their criminal activity, while 
protecting the dignity and humanity of its participants (Lynch et al., 2018). ARCHES was 
established on the idea that credible messengers are best positioned to engage youth who are 
hardest to reach (Lynch et al., 2018). Credible messengers share backgrounds and characteristics 
similar to the populations they serve. Interactive journaling is another part of ARCHES that 
promotes reflection as a tool in social learning.  
As an evidence-based intervention, ARCHES assumes mentors and group discussions 
reflect an understanding of the needs of individual juveniles. The importance of matching 
services to needs is a consistent finding in evaluations of evidence-based practice. 
Research Questions 
This study is guided by two research questions: 
RQ1: Are services provided by the ARCHES Transformative Mentoring Program offered 
by the Harlem Commonwealth Council tailored to the needs of offending youths in New York 
City?  
RQ2: Is the ARCHES Transformative Mentoring Program consistently implementing 
effective evidence-based model(s)? 
 These questions will be further developed following a review of the literature on the 
evolution and development of juvenile justice. 
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CHAPTER II: REVIEW OF THE LITERATURE 
Introduction 
The literature review is organized into three sections. First is a brief description of how 
approaches to juvenile justice have changed over the past 100+ years. This section concludes by 
noting how comprehensive reform was introduced in New York State, offering the opportunity 
for state and city organizations to expand juvenile justice programming. Second, I describe how 
meta-analysis of youth justice programming has highlighted the importance of evidence-based 
practice, something that has been promoted in New York initiatives. Finally, I describe specific 
types of evidence-based interventions that are reflected in programming used by New York City 
youth justice organizations.  
Brief History of Juvenile Justice 
  The first juvenile court in the United States was formed in 1899, and was founded on the 
premise that youth were more receptive to rehabilitation rather than punishment (Thompson & 
Morris, 2016). Prior to this time, juvenile justice focused on punishment rather than 
rehabilitation. The New York State House of Refugee, an institution similar to a modern-day 
prison opened for children on January 1, 1825 and housed three boys and three girls. This 
number rose to 1,678 inmates within a 10-year period (Mallett & Tedor, 2018). At this 
reformatory, children were not only committed for minor crimes, but also for homelessness. 
They were typically sentenced to the duration of their childhood years, regardless of the reason 
for institutionalization (Mallett & Tedor, 2018). Though seemingly unethical in some respects, 
this reformatory was a segue into modern forms of rehabilitation. Juveniles were required to 
partake in supervised labor. Boys helped make cane chairs, brass nails, brushes, and shoes, and 
girls made uniforms, did laundry, and fulfilled domestic responsibilities (Mallett & Tedor, 2018). 
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Students were also taught basic literacy as well as religious study (Mallett & Tedor, 2018). This 
time period coincided with the Child-Saving Movement of 1850-1890, which emphasized child 
safety, providing them with housing, shelter, and education, and, when they reached adult age, 
employment (Mallett & Tedor, 2018). 
  Between 1899 and 1920, juvenile justice courts were established in the United States with 
a focus on rehabilitation (Mallett & Tedor, 2018). These courts were unique, because they were 
guided by the belief that juveniles could be reformed, rather than strictly ordered to incarceration 
(Mallett & Tedor, 2018). During this time, the definition of “delinquency” was also developed 
(Mallett & Tedor, 2018).  
The next phase of reform was between 1920 and 1960 and shifted to an emphasis on the 
institutionalization of juvenile offenders (Mallett & Tedor, 2018). Juveniles who would partake 
in unruly or illegal activities were incarcerated and placed in locked facilities, though some were 
introduced to alternative programs, such as halfway houses, group homes, and partial release 
(Mallett & Tedor, 2018). In 1940, 100,000 juveniles were incarcerated nationwide, and by 1960, 
there were 400,000 (Mallett & Tedor, 2018). 
  Between 1960 and 1980, there was greater emphasis on juvenile justice and individual 
rights. The 1990s was a period of harsh sentencing to deter crime (Mallett & Tedor, 2018). The 
1990s saw an aggressive movement toward charging child offenders as adults. At its height, this 
effort involved 47 of the 50 states from 1992-1997.  
This followed a period of significant crime growth for youth offenders, beginning in 1985 
(Mallett & Tedor, 2018). Beginning that year, there was a 64% increase in the number of 
juvenile offenders arrested for rape, aggravated assault, robbery, and murder, over a period of 
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eight years (Mallett & Tedor, 2018). In inner-city neighborhoods, the number of juvenile arrests 
increase by 200% (Mallett & Tedor, 2018).  
To combat the high rate of juvenile crime, significant national legislation was passed in 
1994: Violent Crime Control and Law Enforcement Act and the Gun-Free Schools Act (Mallett 
& Tedor, 2018). The Violent Crime Control and Law Enforcement Act permitted adolescents, 
age 13, to be tried for certain federal offences, lowered from the previous threshold of age 15 
(Mallett & Tedor, 2018). It also provided funding for boot camps that were modeled after 
military training, and increased the severity of charges for distribution of drugs in school zones. 
(Mallett & Tedor, 2018). The Gun-Free Schools Act made it mandatory for all 50 states to 
develop a state law that required schools to punish any student who brings a weapon to school 
for a period of at least one year (Mallett & Tedor, 2018). 
Juvenile Justice in New York 
Against these national trends, New York officials supported a comprehensive plan to 
reform the juvenile justice system (Krokoff & Pierce, 2015). Led by Governor Andrew Cuomo, 
the plan sought to provide a combination of programs and services that cater to the needs of 
troubled youth on all levels. One example was creating partnerships with social service 
organizations that address the needs of youth, their families, and communities. These included 
physical, mental, and supportive needs (Krokoff & Pierce, 2015).     
The New York State juvenile justice system tries to provide youth with the opportunity 
for an age- and circumstance- appropriate prosecution, as well as an array of programs and 
services designed to assist all stakeholders throughout the entire juvenile justice process. The 
mission of the New York system is to promote change, improve quality of services, and increase 
responsiveness. Underlying this is the belief that when convicted youth are given the proper 
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combination of programs and services, rehabilitation is more likely, communities are safer, the 
rate of recidivism declines, and juveniles are able to return to their community to be productive 
contributing members of society (Mallett & Tedor, 2018).  
  While New York State has provided the tools necessary to cater to needs of justice- 
involved juveniles there continues to be a need for reform on many levels. Policy, initiatives, and 
programs have just started meeting the needs for such reform. Some of these have included 
juvenile criminal justice policy, Governor Cuomo’s comprehensive reform plan, Mayor 
Bloomberg’s Young Men's Initiative, and the ARCHES Transformative Mentoring Program, 
which are described in the sections that follow. 
Intervention Effectiveness and Evidence-Based programming 
  Juveniles who are released into communities after incarceration face significant barriers 
to obtaining the support needed to avoid recidivism (Liberman & Fontaine, 2015; Petrosino, 
Turpin-Petrosino, & Guckenberg, 2013). Upon release, young people often return to their 
communities with a multitude of experiences that may affect their post-release success (Mears & 
Travis, 2004). The communities they live in also play a key role in altering their reentry 
pathways (Mears & Travis, 2004). Most incarcerated youth come from and return to 
communities with concentrated disadvantage, high crime rates, and limited opportunities for 
education and employment (Spencer and Jones-Walker 2004; Sullivan 2004). Youth from 
disadvantaged or underprivileged communities tend to exhibit a higher delinquency rate, 
committing more crimes after their first incarceration (CSG Justice Center, 2014; Mulvey, 2011; 
Schubert et al., 2010).  
  Lipsey, Howell, Kelly, Champman, and Carver (2010) conducted an in-depth meta-
analysis of how different juvenile justice programs can provide an appropriate balance of 
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treatment and punishment for incarcerated youths. Unlike many earlier studies, which used meta-
analysis to focus on the outcomes of a very specific program such as cognitive-behavioral 
therapy, Lipsey and associates collected data for a comprehensive analysis of how intervention 
programs impact juvenile offenders (Lipsey et al., 2010). The analysis focused on prevention for 
two groups: problematic youth who exhibited behaviors suggesting they were on track to commit 
crimes, and youth who were already in juvenile court for crimes (Lipsey et al., 2010).  
One particular evidence-based program, Comprehensive Continuum of Prevention and 
Graduated Sanctions, was conducted in San Diego, California; Orange County, California; and 
the state of Missouri. In San Diego, the program, Breaking Cycles, assigned young people to 
varying lengths of required participation: 90 days (three months), 150 days (nearly five months), 
240 days (mine months), or 365 days (one year). Placement options included: institutional 
placement, community-based placement, and home placement (Lipsey et al., 2010). Results 
indicated that participation diverted the most at-risk juvenile offenders out of the justice system. 
Fewer than 20% of long-term juvenile cases were taken to court, while only 7% of all long-term 
juvenile cases were judged delinquent (Lipsey et al., 2010). Further, all juvenile participants   
were less likely to be referred to court for a felony or to be charged for a felony within 18 months 
following the program (Lipsey et al., 2010). They were also found less likely to experiment with 
and/or use drugs and alcohol, and more likely to remain enrolled in schooling (Lipsey et al., 
2010).  
  The meta-analysis showed that a similar program, the 8% Early Intervention Program, 
was implemented in Orange County, California with similar outcomes. The program was 
designed to support juveniles who were particularly serious offenders, along with chronic 
offenders, based on data that 8% of court referrals were repeat offenders with an average of five 
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arrests, at an average age of 15.5 years or younger at the time of their first or second arrest 
(Lipsey et al., 2010). These individuals also had a minimum of three or four risk factors that 
made them more likely to reoffend. The families of these offenders also received services 
including in-home family services; health screening, health education, and basic health services; 
substance abuse counseling; mental health programs; and educational services (Lipsey et al., 
2010). The results indicated that after partaking in the program, juvenile participants exhibited a 
lower rate of recidivism, and eight out of 10 (80%) had none or one new offense, compared to 
six out of 10 prior to the program (Lipsey et al., 2010). Finally, the meta-anlaysis indicated that 
the Missouri Juvenile Offender Risk and Needs Assessment and Classification System, used a 
similar approach to classify juveniles into three categories—low, moderate, and high likelihood 
to reoffend. Treatment classification was aligned with the juvenile’s risk and worse offense. 
Overall the study by Lipsey and associates described how different studies illustrate what types 
of programs are needed to lower the probability of a juvenile’s reoffence by lowering risk factors 
connected with reoffending (Lipsey et al., 2010).  
 The research conducted by Lipsey et al. (2010) has produced three general conclusions. 
First, juvenile offenders who are placed in group homes, correctional facilities, and the like, 
exhibit a mix of favorable outcomes on subsequent recidivism and some negative effects (Lipsey 
et al., 2010). Secondly, deterrence-oriented programs that focus on discipline, surveillance, 
punishment, boot camps, and intensive probation supervision shows that, on average, there is 
little to no beneficial effect on juveniles and may even increase recidivism (Lipsey, 2009). Third, 
therapeutic programs, such as mentoring and mental health programs, have been correlated with 
reduced offending, even on serious juvenile offenders (Lipsey, 2009; Lipsey & Cullen, 2007; 
Lipsey & Wilson, 1998). High-risk juvenile offenders have a higher rate of reoffending (Lipsey, 
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2009; Lipsey & Cullen, 2007; Lipsey & Wilson, 1998). Thus, these youths have the most room 
for improvement with effective intervention, whereas low-risk youth offenders, who are unlikely 
to reoffend even without intervention, have little room for improvement (Lipsey, 2009; Lipsey & 
Cullen, 2007; Lipsey & Wilson, 1998). Therefore, intervention can be effective even for high-
risk youth offenders. All in all, the most effective intervention is the therapeutic approach, which 
builds character through victim-offender mediation, skill building, counseling, etc. (Lipsey, 
2009). 
  Lipsey (2009) further found these intervention programs are most cost-effective for the 
high-risk youth offenders, since they have the most room for improvement. This means that this 
approach will cost the state less money than placing the youth in prison, close-to-home facilities 
or in youth-secured detention centers (Lipsey, 2009). Cost-effectiveness will also facilitate 
implementation in not-for-profit organizations that service high-risk youth (Lipsey, 2009). 
  Lipsey’s (2009) meta-analysis evaluation documented the efficacy of juvenile justice 
organization programs designed using evidence-based practices. Lipsey (2009) categorized 
youths by reductions in recidivism: high, medium, or low effect of recidivism. These categories 
correlated with program assignment, and assessed the juveniles using metric points of up to 
100 for the overall score on the Standardized Program Evaluation Protocol (SPEP). Points were 
assigned according to the nature of services provided in each program, and then compared to 
corresponding research studies included in the meta-analysis.  
  Two such studies were conducted in North Carolina and Arizona, where state funding 
was provided only for juvenile justice services that had been demonstrated to be effective 
(Lipsey, 2009). Results in both states showed that when SPEP ratings were higher, the actual 
recidivism was lower (Lipsey, 2009). SPEP is an evidence-based tool utilize to rate the 
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effectiveness of local juvenile justice programs and the effect of a program in reducing 
recidivism in justice-involved youths (Lipsey, 2009). The categories on the SPEP were selected 
based on what was found effective in reducing recidivism by analyzing related research studies 
(Lipsey, 2009). Integrating evidence-based practice into juvenile justice systems supports 
classifying juvenile offenders into serious, violent, and chronic juvenile offenders. This in turn 
enables justice centers to provide juveniles with targeted, specific methods of intervention 
(Lipsey et al., 2010).  
Mayor Bloomberg’s Young Men's Initiative  
  On August 4, 2011, Mayor Bloomberg announced the Young Men's Initiative (YMI), a 
comprehensive effort to help young Latino and Black men achieve their personal, educational 
and professional goals. The Mayor's Fund to Advance New York City, in collaboration with the 
Department of Probation (DOP) and the Center for Economic Opportunity (CEO), partnered 
with community organizations, agencies, and foundations on programming and policy efforts to 
improve the state of neighborhoods with high populations of people on probation (Maxfield & 
Pelletier, 2014). The YMI brings together a selection of programs and services designed to 
increase access to mentoring, employment, education, and a range of opportunities for 
community engagement. These programs and services were designed to work together to 
strengthen families and build opportunities to assist the juvenile justice-involved population to 
excel in life as productive community members, which may lower the rate of recidivism in New 
York City.   
ARCHES Transformative Mentoring Program 
  The ARCHES Transformative Mentoring Program, funded by the New York City 
Department of Probation (DOP), provides young adults with curriculum-based, group mentoring 
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intended to change the attitudes and behaviors that led to their criminal activity, while protecting 
the dignity and humanity of its participants (Lynch et al., 2018). The ARCHES program model 
delivers intensive group mentoring sessions using an interactive journaling (IJ) and a curriculum 
based on cognitive behavioral therapy principles (Lynch et al., 2018). ARCHES was established 
on the idea that credible messengers are best positioned to engage youth who are hardest to reach 
(Lynch et al., 2018). Credible messengers share backgrounds and characteristics similar to the 
populations they serve, who develop robust relationships with program participants built upon 
authentic shared experiences and understanding (Lynch et al., 2018).  Due to the high rate of 
young people who are negatively affected by the juvenile justice system, such reformative 
change is needed to encourage rehabilitation, use effective evidence-based practices, and 
combinations of effective interventions (Lynch et al., 2018). With IJ woven into the fabric of its 
program approach, ARCHES presents an opportunity to contribute to the research on mentoring 
interventions broadly, and to explore key program characteristics that make mentoring effective 
for justice-involved youth. 
Evidence-Based Practice in Reducing Recidivism in Justice-Involved Youths 
 Earlier discussion of work by Lipsey and associates highlighted the importance of 
determining risk levels and specific service needs for juveniles, and using interventions shown to 
be effective in meeting those needs. This section describes categories of evidence-based 
interventions that have been found to be effective for populations like those served by youth 
justice organizations in New York City. The interventions are commonly incorporated into the 
kind of mentoring activities that form a central part of youth justice interventions. 
  Evidenced-based practice (EBP) has been in existence for over 100 years, but in recent 
years it has attracted more attention (Orchowsky, 2014). In part this is a result of the pressure 
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social service organizations are receiving from stakeholders, such as health insurance providers 
and funding agencies at different levels (Orchowsky, 2014). These stakeholders are trying to 
verify that organizations are providing effective services, and they are gathering evidence to see 
whether or not their services/interventions are having the intended impact (Orchowsky, 2014).  
  Contemporary interest in EBP counters the "nothing works" doubts about rehabilitative 
models that persisted throughout the 1980s and 1990s. It was not until the 104th Congress that 
funding became available for studies on the effectiveness of rehabilitation (Orchowsky, 2014). 
The study of EBP programs began to grow in popularity and researchers were able to see the 
results of different programs and determine which were effective and which were not 
(Orchowsky, 2014). EBP systems were met with some resistance from policymakers, lawmakers, 
law enforcement, and the media, which all categorized juvenile offenders in the harshest terms 
and refused to relent on their views (Lipsey et al., 2010).  
The history of EBP has shown that different strategies will work on different offenders 
(Orchowsky, 2014). While all programs are not going to be 100% effective, they are reducing the 
crime rate and deterring offenders from reoffending (Orchowsky, 2014). In addition, history has 
shown that EBP is be the best solution in providing effective services to juveniles to decrease 
their recidivism rates (Orchowsky, 2014). Some of these evidenced effective practices include 
cognitive behavioral therapy (CBT), multi-systematic therapy (MST), motivational enhancement 
therapy (MET), and the transformative mentoring approach applied in juvenile justice 
organizations such as the Harlem Commonwealth Council, the case organization of this study. 
Cognitive Behavioral Therapy 
  A form of psychotherapy, CBT is a short-term, traditional package of treatments 
commonly referred to as talk therapy (McGuire, 1996; McGuire & Hatcher, 2001). Therapists 
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are capable of tailoring CBT interventions to fit individual needs but generally follow a practical 
approach to treatment that consists of several short, semi-structured, problem-oriented 
conversations with a trained therapist in a confidential setting. The theoretical foundation of CBT 
is the cognitive model, or the idea that reactions are influenced more by a person’s perception of 
a situation—automatic thoughts—than the situation itself (McGuire, 1996; McGuire & Hatcher, 
2001). Through CBT, people are taught to identify their own inaccurate or negative thinking and 
how to challenge and modify those thoughts (Pearson Lipton, Cleland, & Yee, 2002).  
  Research has consistently confirmed the efficacy of CBT in treating a wide range of 
psychiatric disorders (Butler, Chapman, Forman, & Beck, 2006; Hofmann et al., 2012). Its focus 
on problem-solving and stress management can also be beneficial for people without a mental 
health condition (Butler et al., 2006; Hofmann et al., 2012). Research has established CBT as an 
effective strategy to reduce adult and juvenile recidivism, particularly when it includes anger 
management and interpersonal problem-solving components (Emslie et al., 2015; Landenberger 
& Lipsey, 2006; McMasters, 2015).  
Duwe and Clark (2015) used a retrospective quasi-experimental design to evaluate the 
impact of a CBT program on recidivism for 4,101 women released from prison in Minnesota, 
and found the program had a positive effect on re-arrest (14 percent less than the comparison 
group) and reconviction (13 percent less than the comparison group) but no significant effect on 
new offense incarceration or technical violation revocation. Another study by Proctor, Hoffman, 
and Allison (2012) examining the effectiveness of CBT-based interactive journaling (IJ) in jails 
found that males who used the journal had significantly lower recidivism rates than the 
comparison group 12 months after release. While IJ has been shown to be useful in adult 
populations, there is a little research assessing its use with youth on probation.  
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Multi-Systematic Therapy 
  Multi-systematic therapy (MST) is an evidence-based model that assumes antisocial 
behavior results from a youth’s daily influences, which, in turn, reinforce such behavior 
(Markham, 2017). Some of those influences include the impact that peers, family, and the 
community may have on mental health (Markham, 2017). MST attempts to implement protective 
factors to reduce those influences, thus providing family home/and or other community-based 
locations with therapists that can assist families 24 hours a day to facilitate a high level of 
therapist-family contact (Markham, 2017). The target population utilized by MST model is very 
similar to that of the HCC and its related organizations. Thus, it seems appropriate for the HCC 
to use the intervention model in combination with the ARCHES Transformative Mentoring 
Program. 
  An early study conducted by Mitchell-Herzfeld et al. (2008) on how MST affects 
recidivist delinquent youth who were in the juvenile justice system and have since reintegrated 
into the community. The researchers defined MST as short-term, rigorous care that incorporates 
a social ecological perspective to personal development with evidence-based insight on the 
triggers of disorderly behaviors (Mitchell-Herzfeld et al., 2008). A post-pilot program using the 
MST approach was launched in New York in January 2002, which included 629 New York City 
and Long Island youth of two populations: 1) youth with a violent felony offense and 2) youth 
diagnosed with autism (Early, Chapman, and Hand 2013). Researchers found: (1) that youth in 
the MST group tended to have shorter lengths of stay in the facility than youth in the control 
group; (2) that youth receiving MST were more likely to have significant or substantial mental 
health needs when compared to the control group; and (3) that youth in the MST group were less 
likely to have significant or substantial substance abuse issues than youth in the control group.  
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  Based on such findings, it is evident that this model is a potential fit for HCC and other 
organizations that provide transformative mentoring as their model of intervention, because this 
additional mental health intervention will have a positive impact on the programs’ effectiveness, 
and services outcomes.  
Motivational Enhancement Therapy 
  Motivational enhancement therapy (MET) is a person-centered approach to therapy that 
focuses on transforming attitudes toward change, particularly for people who engage in self-
destructive behaviors but show little desire to change them (Miller, Zweben, DiClemente, & 
Rychtarik, 1992). MET was first conceived as a treatment intervention during a randomized 
clinical trial of treatment options for people addicted to alcohol, resulting in long-term reductions 
in alcohol consumption (Miller et al., 1992). The model is rooted in principles of motivational 
psychology and employs motivational interviewing techniques, a goal-oriented counseling style 
developed by Miller et al. (1992) that involves a holistic assessment of a person’s behaviors and 
systematic feedback based on the findings. Rather than guiding participants through recovery, 
motivational enhancement therapy focuses on using the participants’ personal motivational 
strategies toward action.  
  Motivational enhancement therapy and its offshoot strategy, motivational interviewing, 
which involves engagement, eliciting thoughts about change, and evoking motivation for 
positive change, have been used for criminal offenders with substance abuse problems and have 
been applied in various criminal justice settings to enable positive change (McMurran 2009; 
Miller & Rollnick, 2004, 2012; Schwartz et al., 2017; Stinson & Clark, 2017). In addition, MET 
and motivational interviewing have been used in the juvenile justice population (Feldstein & 
Ginsburg, 2006). For instance, one study that examined the impact of an offending-focused 
  
18 
 
motivational interviewing intervention in 58 incarcerated males in New Zealand found that 
people who received motivational interviewing were 21% less likely to be reconvicted and 
reincarcerated than those who received standard treatment (Anstiss, Polaschek, & Wilson, 2011). 
The treatment group also had a longer mean length of time for reconviction and reincarceration 
(Anstiss et al., 2011).  
Mentoring 
 Mentoring is among the most common interventions for justice-involved juveniles. 
Though mentoring takes a variety of forms, it is rooted in principles that drive CBT, MST, and 
MET as discussed above. 
For the purpose of this study, mentoring is an informal and supportive relationship 
between two individuals based on the mentor serving as a positive role model by guiding and 
addressing the academic, career and/or personal needs of the mentee (Becker, 1994; Big 
Brothers/Big Sisters of America, 2012; Grossman & Garry, 1997).  
 The foundation for mentoring may be inspired by the Greeks as Homer, in his reporting 
of the Trojan War, mentions how Odysseus brings in a mentor to instruct and guide his son 
Telemachus (Shea, 1997). Even though the origin of mentoring cannot be clearly established, the 
strategy has been implemented throughout history with famous examples, including Socrates and 
Plato, Freud and Jung, among others (Shea, 1977). The history of combining mentoring with the 
juvenile justice system started during the progressive movement in the early 20th century (Shea, 
1977). During this time, different charitable organizations sought to combat juvenile delinquency 
with volunteers who provided practical advice, help with finding jobs, and recreational activities 
(Shea, 1977). One of these charitable organizations was known as Big Brothers, and it continues 
to operate today as Big Brothers Big Sisters of America. It was not until the late 20th century 
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that different foundations, such as One to One in Philadelphia and Project RAISE in Baltimore 
started providing funds for organizations that use the mentoring strategy to reduce recidivism 
(Fernandes-Alcantara, 2017).  
  Specific benefits of mentoring for at-risk youth have been well-researched. Mentoring 
can help young people develop social and emotional skills, strengthen their cognitive functions, 
and work toward positive identity development (Aos et al. 2004; DuBois, Holloway, Valentine, 
& Cooper, 2002; DuBois et al., 2011; Lynch, et al., 2018; Rhodes & DuBois, 2008). A meta-
analysis of 73 evaluations of mentoring programs found these programs had positive impacts on 
behavioral, socioemotional, and academic outcomes (DuBois et al. 2011). Such studies 
consistently find that participation in mentoring programs is associated with better school 
attendance, increased social competence, lower levels of aggression, improved ability to 
complete schoolwork, and a greater willingness to participate in college preparatory 
activities/courses and pursue higher education (Bernier, Larose, & Tarabulsy, 2005; Soucy & 
Larose 2000; Tolan et al., 2014). A 2012 study that identified best practices for serving justice-
involved youth based on 13 sites across the country noted that decreases in youth recidivism 
were attributed to close partnerships between probation officers (POs) and mentors; housing 
mentoring staff in the court (Miller et al., 2012). Mentoring also appears to work better when the 
mentor and mentee meet more frequently and for longer sessions (Jolliffe & Farrington 2008).  
  When compared to a control group of juveniles who were not mentored, juveniles who 
were mentored were 46% less likely to start using drugs and 27% less likely to begin drinking 
alcohol, less likely to skip school, assaulted others less and maintained good relationships with 
their parents (OJJDP, 1996). In a report released by the Office of Juvenile Justice and 
Delinquency Prevention, Grossman and Garry (2007) stated that mentoring programs for 
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underprivileged children and adolescents have received recognition for being a promising 
method to improve the lives of mentees by attending to needs, including contact with a positive 
adult role model, advocacy, and individual support. These supplement other types of informal 
social support.  
  Mentoring works best when it occurs with other interventions. Interactive Journaling (IJ), 
trademarked by The Change Companies, is designed to help people identify the bridge between 
their substance dependence and criminal activities and enable them to seek treatment of their 
own accord (Proctor et al., 2012). The IJ curriculum is rooted in principles such as motivational 
enhancement therapy and CBT that work in tandem to equip participants with the tools to reflect 
on their choices, identify, and accept barriers to their success, and pave a path toward a more 
rewarding life. 
For maximum potential effectiveness, mentors should be able to assess and respond to the 
needs of the mentee (Becker, 1994; Big Brothers/Big Sisters of America, 2012; Grossman & 
Garry, 1997). Mentors should also be able to offer encouragement, authenticity and engagement 
to their mentee (Becker, 1994; Big Brothers/Big Sisters of America, 2012; Grossman & Garry, 
1997). The mentor and mentee should also engage in extracurricular activities, internships, 
volunteer opportunities and/or just simply engage in bi-weekly outings of mutual interest that 
coincide with the scope of the mentoring objective (Becker, 1994; Big Brothers/Big Sisters of 
America, 2012; Grossman & Garry, 1997). 
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CHAPTER III: METHODOLOGY 
  The purpose of this study is to explore (…)  the efficacy of juvenile justice organization 
programs designed using evidence-based practices in the ARCHES transformative mentoring 
program offered by Harlem Commonwealth Council (HCC). This study is designed as an 
instrumental case study research. This research strategy also allows for the ability to provide 
intensive description and analysis of a single individual case or sometimes, a group case, and its 
many dimensions (Maxfield & Babbie, 2014). For the purpose of this study, one juvenile justice 
organization, HCC, which offers programs and services for juveniles involved in the justice 
system, was examined. The HCC uses the ARCHES Transformative Mentoring Program among 
other interventions. While transformative mentoring has been successful, this study was designed 
to assess the fidelity of HCC's approach to interventions documented as effective as evidence-
based practice.  
Procedures for Case Selection 
 Procedures for this case study include gathering information regarding the use of 
evidence-based practices in community-based justice organizations in New York City. The 
selection procedure began by rating selected organizations on the scope of their use of evidence-
based practices. See Figure 2, “Dimensions of Evidence-Based Practice Scale.” I used this scale 
to select organizations that appeared to vary in their use of evidence-based practice.  
Figure 2 shows organizations involved in youth justice programming that were affiliated with the 
John Jay College Research and Evaluation Center (REC). Each organization was scored on the 
number of evidence-based juvenile justice practices routinely used in their programming.  Four 
dimensions of evidence-based practices were included on the scale: 1) the organization has a 
realistic theory of change and/or logic model; 2) recipients being evaluated are assigned to 
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services; 3) the organization implements evidence-based practice programs; and 4) staff of the 
organization who have direct contact with recipients are experts/professionals in the field of 
juvenile justice intervention. The total score is the number of dimensions in use for each 
organization. All information was gathered from the organizations’ websites and available data 
was collected by graduate fellows affiliated with REC.  
Affiliated 
organizations 
of the 
Evidence 
Generation 
Initiative 
Have a 
Theory of 
Change 
and/or a 
Good Logic 
Model 
Clients are 
evaluated prior 
to services to 
allow for 
individualized 
services/plan 
Utilizes 
Evidence-Based 
Models/ 
Practice 
Implementation of 
program(s) is by 
Professionals/ 
Experts in the Field 
Total 
Score 
Abraham 
House 
✘ ✔ ✔ ✘ 2 
Bronx 
Connect 
✘ ✔ ✘ ✘ 1 
Brooklyn 
Defender 
Services 
✘ ✔ ✘ ✔ 2 
 Children’s 
Aid Society 
✘ ✘ ✔ ✘ 1 
Community 
Connections 
for Youth 
(CCFY) 
✘ ✔ ✘ ✘ 1 
Exalt ✔ ✔ ✘ ✔ 3 
Good 
Shepherd 
Services 
✔ ✔ ✔ ✔ 4 
Harlem 
Commonwea
lth Council 
(HCC) 
✘ ✔ ✘ ✘ 1 
  
23 
 
Hour 
Children 
✔ ✔ ✘ ✘ 2 
The Center 
for 
Community 
Alternatives 
(CCA) 
✘ 
 
✔ 
 
✘ ✔ 2 
The DOME 
Project 
✘ ✔ ✘ ✘ 1 
The Fortune 
Society 
✔ 
 
✔ 
 
✘ ✔ 
 
3 
The Osborne 
Association 
 
✔ ✔ ✔ ✔ 4 
The Police 
Athletic 
League 
(PAL) 
✘ ✔ 
 
✘ ✔ 
 
2 
Youth 
Advocate 
Programs, 
Inc. 
✔ ✔ ✔ ✔ 4 
 
Figure 2. Description of the Four Dimension of Evidence-Based Practice by affiliated 
organizations. 
After completing the chart, four organizations were considered for the case study based 
on their scores: Bronx Connect, Harlem Commonwealth Council (HCC), Good Shepherd 
Services, and the Osborne Association. Bronx Connect and HCC scored lower on the scale 
overall, while Good Shepherd Services and the Osborne Association scored higher. However, 
this did not necessarily mean that one organization was found to be 
better than the others. Rather, the higher score indicated how much more one organization 
utilizes evidence-based practices for juvenile justice programming. It was originally intended to 
select organizations that varied in their scores, but logistical difficulties prevented inclusion of 
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organizations that scored high on apparent use of evidence-based practice. Eventually, HCC 
showed the greatest apparent need for improved use evidence-based practices and was selected 
for this case study.  
Case Organization 
Harlem Commonwealth Council 
  HHC was founded in the 1960s to promote economic development in Harlem by 
providing educational, professional, and growth opportunities. The organization provides 
entrepreneurial support, technological training, summer internships, employment and educational 
services. HCC uses a combination of programs and services to achieve its mission. With respect 
to programming for justice-involved youth, HCC was one of several New York City 
organizations that used the ARCHES Transformative Mentoring Program.    
  HCC used the ARCHES’ model under contract with the Department of Probation (DOP) 
to deliver specific interventions: Interactive Journaling (IJ) based on a cognitive behavioral 
therapy-based curriculum designed to help young adults in the community stay out of jail over 
the course of six months. HCC was mandated to implement this model as part of the ARCHES 
Program. Mentors are trained to facilitate group mentoring sessions and are expected to be 
available for additional one-on-one meetings with mentees, using motivational interviewing in 
both contexts. The HCC program can take six to 12 months for completion, and there are two 
phases.  
ARCHES Model 
  ARCHES is a transformative mentoring intervention for young adult males between the 
ages of 16 and 24 who are on probation within five targeted New York City neighborhoods: 
Brownsville, Harlem, Jamaica, East New York, and the South Bronx (Harlem Commonwealth 
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Council, 2015; New York City Department of Probation, 2016). The ARCHES mentoring 
approach used by HCC is a form of evidence-based practice, shown to be effective enough to 
generate positive outcomes. EBP is important because this process scientifically has proven to 
produce the best outcomes to patient care. It is equally important that mentoring be implemented 
to provide a combination of services and interventions that address physical, mental, and 
supportive needs.  
  Much of the ARCHES program adopted by HCC hinges on transformative mentoring. 
There are a range of traditional and evidence-based treatments used by HCC to reduce risk 
factors, rehabilitate, facilitate re-entry into the community. However, it was learned that HCC 
experienced problems in maintaining fidelity to ARCHES program design, and effective 
intervention. In an attempt to better understand the problem from a provider’s perspective, the 
following questions were considered:  
 What is the extent to which services provided by the HCC ARCHES Transformative 
Mentoring Program offered by the Harlem Commonwealth Council are tailored to the 
overall needs of offending youths it serves?  
 Is HCC consistently implementing evidence-based practices that have been found to be 
effective?  
Data Collection 
  Data for this study was gathered during the 2014–2016 academic years using interviews 
with HCC professionals and a meeting with ARCHES participants. Documents describing the 
how HCC administered the ARCHES model were also examined. Qualitative interviews were 
done with professionals from HCC. Meetings and discussions were conducted with HCC clients.  
  
26 
 
Semi-structured interviews. Semi-structured, face-to-face interviews were conducted 
with one program director and one ARCHES program mentor. The protocol for these semi-
structured interviews is presented in Appendix B.  Discussions were conducted at the initial 
meetings. Information about the roles of these participants is in Appendix C. Each interviewee 
was asked approximately 10 questions regarding job related responsibilities, the level of 
preparedness each received to assume his/her assigned responsibilities, and the process of 
programming for youth. Interviews lasted approximately 30 minutes. When the general questions 
were covered, additional prompts were used to elicit more detail where needed.   
Meetings with participants.  I met informally with participants in the same office where 
they met and received services. The meeting featured a general discussion and included 16 
participants, 13 males who were mentees in the ARCHES program, and three mentors. The 
participants were all of African American or Hispanic ethnicity. Prior to the meeting I created an 
outline based on what I planned to discuss with participants and mentors. (See Appendix A.) We 
met in the same office where participants are accustomed to receiving services and the 
environment and time were selected so participants would not feel uncomfortable.  These efforts 
put participants at ease and encouraged them to speak honestly.  
The main purpose was to gather information from former and current participants 
regarding different aspects of the program. Questions asked about perceptions of program 
impact, personal goal achievements, opinion about what makes a credible messenger, and how 
mentors should be matched to participating youth. The meeting began with a programmatic ice-
breaker to put participants at ease, followed by a structured meet-and-greet and check-in circle. 
This was directed by the participating mentor as facilitator. The session lasted approximately two 
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hours. I made observations and took notes during the entire group session and asked some 
questions after the meeting (Appendix E) to supplement observations and notes.   
Additional documentation. In addition to the interviews and meeting, I collected data 
from outside sources to support this study. The HCC: ARCHES Logic Model (Appendix G) 
illustrates the HCC ARCHES activities, inputs, and outputs of these activities, together with the 
expected outcomes and impact of the activities. I also accessed existing tools provided to 
mentees and mentors during intake. A mentee–to–mentor matching tool was created with the 
intent of being utilized as a pilot to monitor its effectiveness about the relationship between 
mentee and mentor. This document was disregarded in favor of notes taken during observations. 
  Case study data collection procedures began with an introductory meeting with the 
director of the HCC ARCHES program at his office in Harlem. During the initial meeting, I 
became acquainted with the director and learned about the work that he and his staff perform 
on a weekly basis. This included information on ARCHES and how mentors served as credible 
messenger for the mentees participating in the ARCHES program. The introductory meeting was 
followed up in subsequent meetings with the director. The collection of additional 
documentation—website data, program information, etc.—was accompanied by activities I 
observed and took notes on during the visits to HCC. Observations were conducted of one 
ARCHES group session. Follow-up meetings with the director discussed credible messenger 
recruiting and future hiring processes. We also discussed evaluation of current tools used for 
matching mentor to mentee(s). See Appendix D for the site visit protocol.  
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CHAPTER IV: FINDINGS  
This chapter provides findings from the case study drawing on data from three sources: 
(1) several interviews with the HCC director, along with phone calls and follow-up emails; (2) a 
meeting with HCC-ARCHES transformative mentoring program participants—mentors and 
mentees, and (3) review of mentor-mentee matching tools being created for the HCC ARCHES 
Transformative Mentoring program.  
Caseflow 
It turned out that fewer clients participated in the ARCHES program than were assumed 
in planning stages. At the time of the interview on December 2, 2014, only seven of the target 
number of 20 participants were enrolled. The reason for lower enrollment was said to be the 
presence of three other ARCHES programs operating in Harlem, which was identified as more 
than the area could support. Program directors and staff visited corrections facilities to explain 
the ARCHES program to inmates, giving them the opportunity to sign up immediately after 
release. The HCC director was not able to fully explain limited success in gaining program 
participants, but several factors appeared to be at work.  
According to Lynch et al. (2018), personal and group issues such as the influence of 
gangs and gang presence can negatively influence a person’s readiness to participate in a 
program. However, there was no discussion of or evidence of gang influence in the HCC service 
area. In the HCC case, the program director explained that the Department of Probation (DOP) 
made referrals to other ARCHES Programs being provided by local agencies, and that the pool 
of eligible offenders was smaller than anticipated. It also became evident that ARCHES 
programs delivered by other organizations similarly had enrolled fewer clients than initially 
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expected. It is also possible that the program curriculum needs to provide content that is more 
squarely aligned with the participants’ perspectives and lifestyles (Lynch et al., 2018).  
Participants were distracted by participants playful behavior and time constraints – the 
meeting ended early. This suggested potential problems with implementation. Thus, I talked with 
participants after the meeting to learn more about their experiences and views of the program. I 
made attempts to schedule another session to obtain more complete information about mentee-to-
mentor match and program satisfaction. However, I was unable to complete this process due to 
scheduling conflict and communication with the program's director. Largely because of this 
problem it was necessary to rely on documentation, notes, and observations made from the site 
visit.  
Research Question 1 
The first research question asked: Are services provided by the ARCHES Transformative 
Mentoring Program offered by the Harlem Commonwealth Council tailored to the overall needs 
of offending youths in New York City? 
 The needs of the youth using ARCHES program services were found to be focused on the 
employment, employment training, and services support. For example, 11 out of 13 of the 
participants reported being unemployed, and these 11 described a need for training resources to 
assist them to find a job. Based on the compiled feedback from the participants, it is evident that 
obtaining employment has been challenging for them. Discussion with participants suggested 
challenges could be due to the lack of employment-related resources, such as career fairs, listings 
of job openings, and career development training. They also felt their involvement in the 
criminal justice system was a potential obstacle, and they needed advice on how to present 
themselves. 
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  I learned that youth referred from DOP or the court were assessed by a program 
coordinator in an intake interview. At intake the program coordinator had each youth complete 
an assessment to understand work skills, interests, hobbies, and talents. Then, ARCHES program 
participants are assisted in completing certain phases of the program intended to address 
employment needs. They might learn basic employability skills, such as improving 
communication, empathy, and teamwork. Participants would also be encouraged to develop 
skills in computer use, customer service, organization, problem solving, and information 
gathering. Most were coached and encouraged to develop a work ethic. Youth participants might 
need to complete education (GED). Some needed to treat alcohol or drug abuse in preparation for 
obtaining employment.  
To make each phase more attractive, ARCHES program administrators, leaders, and 
mentors made the goal of employment as realistic as possible. For example, upon successful 
completion of all phases and program, youth participants could become mentors themselves. 
They could apply for available slots for the summer youth employment program (SYEP) or an 
alternative to SYEP. They could also access direct sources to temporary employment agencies or 
contacts with neighborhood businesses that participated in economic and professional 
development of the population served through the ARCHES program. 
If a participant had engaged in the program but showed a need for improvement in other 
areas, the project coordinator might make referrals to other programs. Referrals, however, are 
made over time, as each instance is dependent on the project coordinator getting to know each 
participant. This requires information about the participant’s program attendance, attitudes 
toward programs and other people, and willingness to engage in the program. It follows that data 
collection and documentation would facilitate meeting the needs of program participants.   
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Despite existing policy and documentation addressing youth participant needs, former 
juvenile offenders attending ARCHES’ programs reported that they did not receive the needed 
resources and training to obtain a job. Study participants indicated they were eager to learn about 
new opportunities pertaining to their needs and interests and participate in new activities on a 
consistent basis. Comments from participants did not produce direct evidence about program 
satisfaction and effectiveness. But discussions indicated that the required program characteristics 
for an effective mentor-to-mentee match were lacking.  
Participants expressed interest in interactive activities that enabled them to vocalize their 
opinions, requests, and share their experiences about how they overcome problems. Interestingly, 
participants suggested more group discussions with HCC staff and mentors as facilitators would 
be beneficial. Their expressed need for more sessions was accompanied by the participants’ 
desire for counseling. Eleven out of the 13 participants explicitly stated they needed counseling 
resources. These numbers indicate that participants are aware of their emotional state and the 
benefit they might obtain by receiving services such as counseling or therapeutic models tailored 
to address their individual needs. By the time data collection had been completed, no outcome 
measures had been collected by the ARCHES program hosts with regards to mental health needs, 
status, or services. Participants expressed a need for a variety of services that were intended to be 
provided, but participants believed these services were not adequately being provided. 
The answer to the first research question is that program elements intended to meet needs 
of participants were understood and partly in place. However, there was less evidence that these 
program elements were being delivered as planned. The second research question addresses this 
more fully.  
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Research Question 2 
The second research question asked: Is the ARCHES Transformative Mentoring Program 
effectively implementing effective evidence-based models? 
As suggested above, implementation was a problem. Efforts were made to understand the 
needs of individual participants, but those needs were not addressed in a consistent way. This 
section describes the evidence-based approaches that the HCC ARCHES program intended to 
deliver. For the most part, HCC sought to adopt interventions that had been shown to be 
successful in other jurisdictions. 
The HCC operated on the ARCHES program model, which delivers intensive group 
mentoring sessions using an Interactive Journaling (IJ) curriculum based on cognitive behavioral 
therapy (CBT) principles. Interactive journaling is based on motivational interviewing, drawing 
on evidence-based practice advocated by the National Institute of Corrections. The ARCHES 
model includes a cognitive component consistent with the theoretical foundation of CBT. The 
cognitive model states that an individual’s behaviors are more affected by that individual’s 
interpretation of a situation, or their immediate response, than the actual situation (Harlem 
Commonwealth Council, 2015).   
Operating below planned capacity, HCC faced several challenges to program 
implementation. These include the lack of an advisory board that can represent, assist, and 
advocate on behalf of HCC. Another obstacle was the limited training of the program’s director.   
The HCC program director was self-trained, having joined community workshops, taken 
professional development classes, and participated in events provided to funded agencies.  
In addition, certain features of program operations departed from specifications in the 
mission statement and guidelines. For example, according to the New York City Department of 
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Probation (DOP) addenda (2016), the DOP is held accountable for guaranteeing that juveniles on 
probation are made available for enrollment by HCC. Following referral, the probation officer 
(PO) and contracting agency meet to create an Individual Achievement Plans (IAP) that 
addresses participants’ interests and needs. However, in the case of HCC ARCHES, the DOP did 
not refer participants to HCC and did not offer a post-program follow-up. The director believed 
this might in part be due to favoritism to other organizations in DOP operations.   
Nevertheless, as described earlier some evidence-based practices seemed to be effectively 
implemented for ARCHES. Interviews and observations revealed the ARCHES transformative 
mentoring programs are facilitated by credible messengers with experiences, upbringings, and 
backgrounds that paralleled those of their mentees (Lynch et al., 2018). Based on interviews and 
the program’s use of CBT, it was determined the HCC does use credible messengers positioned 
to engage young people who are hardest to reach. Problem-solving through CBT is addressed 
through the ARCHES transformative mentoring model for positive youth development, 
emphasizing participants attributes and strengths instead of threats about the consequences of 
delinquent behaviors.  
 According to the ARCHES Logic Model (Appendix G), ARCHES provides interactive 
journaling, motivational interviewing, and mentorship activities. Some of these interactive 
journaling experiences are offered in the form of packets to be completed by the participants, 
with topics including individual change plans, relationships and communication, responsible 
behavior, and how to handle difficult feelings. A variety of process measures are collected: the 
number of completed packets that participants submit; the number of group journaling sessions 
completed; other sessions attended, individual assessment and evaluation scores; and the number 
of stipends a participant receives.  
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According to the ARCHES models, the aforementioned activities are recorded as each 
session is completed. The HCC ARCHES director emphasized the interconnectedness of the 
credible messenger, mentor-to-mentee relationship. “It’s really the relationships (authentic 
relationships) that make a big difference, not the programs,” said the director, who had served as 
a credible messenger since the age of 16. The program operates in a community- and family-
oriented environment with mentors who can connect with participants in efforts to produce 
positive outcomes based on the framework established and practiced by HCC.  
As the HCC director reiterated, empirical research has determined that the main factor for 
juveniles who engaged in deviant behavior is a lack of relationship connectedness. In this 
respect, ARCHES transformative mentoring focuses on the mentor as a credible messenger. The 
director cited measurable characteristics of the credible messenger that can be effective in 
reducing juvenile justice recidivism. Relationship connectedness places a key role in the 
potential effectiveness of credible messengers and seems more likely to develop if messengers 
have certain backgrounds and characteristics. First, they should be similar to the populations they 
serve and develop robust relationships with program participants that build upon authentic shared 
experiences and understanding. They should also have prior volunteer and/or professional 
experience with criminal justice-involved youth, disadvantaged youth, or, at-risk youth.   
In addition to the few evidence-based practices at work for ARCHES through its 
transformative mentoring programs, some data are collected by the HCC. Employment outcome 
measures are collected by way of individual progress reports, individual sessions, and/or 
individual journaling. Other outcome measures data are only collected for achievement in 
professional, personal and educational goals, which are collected through the individual change 
plan. 
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Based on the findings of this study, it appears that implementation currently provides the 
potential for some benefits, such as employment training, advice from mentors, and other pro-
social spinoffs. But there is work to be done. The majority of participants feel that some of their 
needs are not being met, and do not believe the ARCHES program will provide services needed 
to meet their needs. This poses a problem, because if the participants do not believe in the 
potential of the program, they may be less likely to commit to its associated requirements. A 
highlight of the program is the mentor-to-mentee relationships. These provide juveniles with a 
confidante and a point person to speak with who shares similar experiences as them. The mentor-
to-mentee relationship is valuable both to the participants and indirectly to others in the 
community who may have prior justice involvement, but are still able to deter delinquent activity 
through their role as a credible messenger.  
Program implementation clearly needs work, and there is room for further research. 
However, it is equally clear that evidence-based practice underlies the intent of the HCC 
ARCHES program to serve justice-involved youth in the Harlem community.  
Summary of Findings 
  As described above, the ARCHES program offers potential benefits to justice-involved 
juveniles, but it is clear that room for improvement exists. The first telltale sign of this fact is the 
relatively low number of participants involved in the ARCHES program. Instead of achieving the 
desired 20 participants in 2013, only seven participants had joined. This may indicate a lack of 
awareness on juveniles’ behalf, a lack of interest, a combination of both, or other factors. It 
appears that probation officers were not recommending juveniles to the ARCHES program, and 
may have been referring participants based on the areas where they live.  
  
36 
 
 The participants who were involved in the program expressed a need for a wider range of 
services. The majority of them believed the ARCHES program would not be able to provide 
them with all of the services they needed. From available evidence, which is admittedly limited, 
problems in implementing limited the potential benefits available to participants. 
Although it has been stated that there is no one-size-fits-all model when it comes to 
rehabilitation, there is a demand for additional services to be offered through ARCHES. One of 
these services, job placement, seems to be of upmost important. All participants expressed the 
desire for more resources that helped them find employment, or connected them to employment 
resources, like career fairs, job boards, or professional development trainings. With all 
participants vocalizing the need for more career training, this is definitely something that should 
be integrated into the ARCHES program.  
 Counseling resources also need to be developed within the ARCHES program. Not only 
did the participants express interest in the discussion that took place during this study, but they 
inquired about having more meetings facilitated by HCC staff in the future. Participants believed 
that their mental health needs were not currently being accommodated, indicating another area 
for improvement in the ARCHES program.  
 The ARCHES program is designed from evidence-based research, as many of its 
programs, involve cognitive-behavioral therapy. During these sessions, participants make use of 
interactive journaling. Coupled with the interactive journaling are the mentor-to-mentee 
relationships provided through ARCHES, which is most likely the top appeal of the program. 
Both mentees and mentors have expressed satisfaction with this element of the program.  
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CHAPTER V: RECCOMMENDATIONS AND LIMITATIONS 
            The purpose of this study was to explore the use of evidence-based practices in the 
ARCHES Transformative Mentoring Program offered by Harlem Commonwealth Council 
(HCC). This study investigated services intended to be part of HCC programming, and services 
actually in place. This chapter presents recommendations that stem for the research, together 
with description of the limits of this study. 
Recommendations 
Programs within the juvenile justice system need to assess the needs of the juveniles and 
provide the proper combination of programs that will best meet their needs. this is a consistent 
finding from research on evidence-based practice. As the findings from this study reveal, 
the HCC is an organization that sought to use evidence-based best practices for decreasing 
juvenile offender recidivism. The organization centered its practices on transformative mentoring 
and the mentor-mentee relationship as it supports juvenile offenders in avoiding returning to 
prisons and jails. However, some shortcomings were revealed in this study, as well, prompting 
the several recommendations.   
Recommendations are based on findings from interviews, meetings, and observation data. 
These recommendations include data collection practices for ARCHES program hosts, data 
management practices for ARCHES program hosts, a mentor-mentee matching tool, 
development and expansion of program evaluation strategies, and follow-up and tracking 
procedures to track youth who have completed the program. 
To a great extent, recommendations describe the need to collect better data in a more 
consistent way. Since most ARCHES programming reflects evidence-based practice, better data 
collection will help monitor and improve implementation with an eye toward program fidelity. 
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Data Collection Practices for ARCHES Program Hosts 
  Data collection by ARCHES program hosts, including the director, project coordinators, 
administration, and mentors, is limited. Participant employment outcome measures are not 
systematically collected. Instead, staff record process measures such as individual sessions 
attended and individual journaling. No outcome measures are recorded by ARCHES staff at 
HCC with regards to mental health needs, status, or career services.  
Use a standardized template across the mentor group. ARCHES staff have been 
collecting various data from youth but have not been using a standardized template. A standard 
template can be created electronically in excel based on the specific categories that ARCHES 
determines.  Creating a template electronically would save the step of creating reports for the 
weekly mentor meeting and a monthly report for DOP meeting. This would also serve to collect 
information, all in one place, for the purpose of sharing with government agencies or the juvenile 
justice system to indicate the effectiveness of the program.  
Maintaining quantitative data collection for mentors. Currently, most data collected by 
mentors are in narrative form. Narratives are rich in explaining and understanding programming 
and individual participants (Yin, 2003). However, it is hard to track and produce aggregate data 
from narratives. It is recommended that ARCHES staff do not reduce the collection of narrative 
data. instead they should increase the collection of quantitative data using categories that can be 
measured in a standardized template. The narrative data is important for learning more about the 
program participants, their experiences, and their needs. As shown through lapses in services 
provided through the program, it is important for there to be an open stream of communication 
between participants and ARCHES staff.  
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Data Management Practices for ARCHES Program Hosts  
 ARCHES program hosts should continue to enter all data into ECM or DOP Connect, 
including additional data from excel spreadsheets and case file binders. This information should 
include demographic information, assessment information, the services received by youth (e.g., 
number of classes attended, number of court report and letters, number of hours received for 
educational or vocational trainings), and youth progress during and after the program (e.g., 
alumni engagement, graduation, criminal involvement, etc.). Collecting data that are important 
for the ARCHES program is recommended even if the Department of Probation does not require 
this.  
Mentor-Mentee Matching Tool 
The findings indicate that the mentor-mentee relationship needs a mentor-mentee 
matching tool. A preliminary version of such a tool is shown in Appendix H.  This matching tool 
was created in the form of a questionnaire, specifically designed for ARCHES program 
participants and provided to mentees and mentors during intake. The matching tool is a re-design 
of the original tool ARCHES had been using. When the matching tool is used at intake, it will 
improve mentor-mentee compatibility.   
Development and Expansion of Program Evaluation Strategies 
ARCHES program hosts continue to develop evaluation strategies for the program. This 
will include measuring attendance, graduation rates, and completion of probation. Additional 
ways to evaluate programming should be considered. Program hosts could conduct a self-report 
survey or client satisfaction survey after selected activities. Client surveys could be administered 
upon completion of the programming as well as during the follow-up period. ARCHES program 
administrators could also include indirect measures of the program such as the success of 
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mentors (i.e., credible messengers). Obtaining a full-time job as a mentor is an example of an 
outcome measure. 
As participant comments indicate, incentives and measures for mentor effectiveness need 
to be in place. According to the data collected for this study, incentives for mentors can include 
facilitator certification in the evidence-base curriculum and ongoing professional development 
training. Workshops, retreats, and mutual sharpening of mentor-to-mentee relationships through 
cultural activities, can provide the opportunity for both parties to obtain lifelong supportive 
relationships. The effectiveness of these measures should be monitored.  
Measures of effective mentor-mentee relationships can be inferred through various 
process measures. These include attendance, goal achievement progress reports, and specific 
tracking measures such as when mentees initiate contact they previously would not have 
initiated. Such efforts will contribute to and align with the characteristics of credible messengers 
who facilitate the connectedness and relationships evidence has found to be lacking in the lives 
of juvenile offenders who engage in recidivism.  
Follow-Up and Tracking Procedures to Track Youth who Have Completed the Program 
ARCHES program hosts described plans to start alumni events or activities. Multiple 
forms of communication could be used to contact previous participants, such as ongoing 
outreach, mailings, email, social media sites, and phone calls. Tracking the type of support youth 
receive post-graduation and tracking the number of times youth reach out to ARCHES on their 
own are recommended strategies.  
Open the Avenue of Communication Between Participants and ARCHES Staff 
Participants expressed a need and concern for current services that are not being 
provided. The majority of participants in this study noted the need for mental health services in 
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the form of counseling, in addition to career services. These types of services are aligned with 
the objective for the participants’ continued personal development and appropriate reintegration 
into society. By providing mental health counseling and career services, participants can learn 
more skills in the areas of coping with challenging situations, and how to navigate the job 
application and interview processes. In order to understand the participants’ satisfaction with the 
existing programs, and to discover where other programs are of interest or needed, there needs to 
be a greater stream of communication between participants and ARCHES staff. Another area of 
interest expressed by participants was the need to develop a focus group facilitated by HCC staff, 
where participants could openly discuss problems or challenges with one another, using the HCC 
staff as a facilitator.  
Expand Evidence-Based Services 
I believe that major components for rehabilitation are mental health services and career 
services. There are a range of psychosocial intervention models that can be implemented for the 
HCC-ARCHES population, providing a broader mix of mental health services, such as brief 
strategic family therapy (BSFT), moral recognition therapy (MRT), motivational interviewing 
(MI), and/or exposure response therapy (ERP). An example of therapy may include family 
integrated therapy (FIT), which is a program that underscores the transition process by beginning 
treatment two months pre-release from an institution. The treatment continues for a period of 
four to six months after release, while the juvenile is serving a parole sanction. The juvenile 
should receive one-on-one counseling, and should be examined to identify undiagnosed mental 
disorders, which have side effects that may be prompting their involvement in delinquent 
behaviors.  
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Limitations of the Study 
            As time progressed, the chances of working with collaborating organizations diminished. 
This prompted a modification to the initial study, from an applied research study to an 
instrumental case study about HCC – ARCHES. Some obstacles were encountered, including the 
lack of continued assessment and participation by the case under study. Unfortunately, follow-up 
meetings could not be conducted despite several scheduling attempts. The goals of these 
meetings included creation and evaluation of assessment tools, further meetings with participants 
and staff, and a final analysis of the findings with the program director.  
I respectfully believe the aforementioned issues could have been due to a) a lack of 
proper follow-up protocol; b) a shortage of participants; c) the program might not have been able 
to renew the contract to continue services; d) no control for undesired findings that could 
jeopardize the reliability of services provided and its outcomes; and e) a busy agenda, to mention 
a few. It can be threatening to undergo an assessment/analysis like the one this study attempts. 
However, if this type of evaluation is not conducted, it is impossible to measure the effectiveness 
of the services provided.  
Conclusion  
            The purpose of this study is to explore the efficacy of juvenile justice organization 
programs designed using evidence-based practices in the ARCHES Transformative Mentoring 
Program offered by Harlem Commonwealth Council (HCC). "Efficacy" includes the intended 
use of evidence-based practice, and fidelity to implementing program elements as designed. 
            The Harlem Commonwealth Council-ARCHES, which was the organization in focus in 
this study, must adopt more evidence-based practices aside from its mentor-to-mentee program, 
in order to adequately serve and attract juvenile offenders. This program also needs to add 
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mental health counseling services and career services onto its program roster, and, all the while, 
provide ongoing opportunities for staff to consistently improve their skillset, so as to provide 
better services for the population in question. If research evidence affirms the need to actively 
reform the juvenile justice system, and these needs are not addressed, the system will have failed 
both the individuals and families who depend on it for rehabilitation and effective treatment of 
their children. Another major recommendation for this program is to seek out partnerships with 
nonprofit organizations that can provide assistance with access to mental health programs and 
career training and/or placement programs; to submit a request for a government-funded grant; 
or to schedule fundraisers and ask for donations in obtaining the funds to expand the programs 
offered through the HCC. By making these changes, I believe the HCC and its ARCHES 
program will see more success in terms of a higher amount of participants who have favorable 
outcomes, and a lower rate of recidivism, but the program itself will be more esteemed amongst 
the community, and well received by its participants. 
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APPENDIX A 
Group Discussion Outline 
Introduction 
1. Welcome 
 Who am I? 
o My name is Betsy Cespedes, and I am a graduate student at John Jay 
College CJ. I work full-time as an intake and research specialist for a 
nonprofit social service organization. I have two children.  
o Goal - I would like to obtain a PhD in social science to help vulnerable 
families involved in the criminal justice and justice-involved youth. 
o Takeaway -  One thing I want to take away from this discussion is to learn 
how to better assist you and others in similar situations 
 Who are you? 
o A- Identify self 
o B- Goal 
o C- A takeaway as part of the ARCHES young adult program upon 
graduation 
 Why we are here?  
o We are here today to gather information to generate a “Mentee to Mentor 
Match Assessment Tool;” a tool that is going to allow us to pair mentees 
to the best-matched mentor. The purpose for session is you, our vulnerable 
future leaders, justice-involved youth and because we CARE. 
2. Ice Breaker Exercise 
 Murphy's Law – Expect the unexpected. 
o Understanding the theory - In its simplest form, Murphy's Law states: If 
anything can go wrong, it will. Now, take a moment to think about a 
situation that went wrong, and in one to two sentences, describe it using 
the index card provided.  
o On the other side of the card, write how this theory has applied to you.  
o When you have finished, pass the index card down to me.  
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o I will say: “You feel stressed when events that you did not expect to 
happen occur. And your stress is increased when this happens at the least 
ideal time. To reduce the stress you feel, you need to take back control.”  
 Take notes of their reactions/body language: 
o Then I will shuffle the index cards and pass them back randomly.  Each 
participant will read the index card they received, regardless if it’s the one 
they wrote on or not. 
o Then, as a group we will predict the outcome, and because you are 
initiating the event, you also know when it will occur. As you go through 
the steps, your confidence will increase thanks to the application of 
Murphy's Law. 
 For example, one student writes, “I used my mother’s car without 
asking, and she accused me of stealing, and forbid me to use the 
car. I was only away from the house for 30 minutes, and went to 
quickly visit a friend’s house. I didn’t think this was fair.” 
 As a group, we will discuss: What do you think the 
outcome would be if you took your mother’s car without 
asking?  
 
The following steps will allow you to predict the outcome. 
Step 1: Butter a piece of toast. Now, what sorts of things could happen? 
Step 2: Think of two or more things that could happen if you dropped it. Are any of these more 
likely to happen if you are wearing suede shoes or are about to set off for a job interview or meet 
your prospective parents-in-law? 
Step 3: Drop the toast. 
Step 4: Say "Hmm, I thought that would happen,” and allow a smile to spread across your face. 
You are in control. 
Conclusion: If there is a possibility of several things going wrong, the one that will cause the 
most damage will be the first one to go wrong. (Murphy’s Law)  
Outcome: If there is a worse time for something to go wrong, it will happen then 
 The takeaway lesson here is, regardless of the situation/outcome you must always regain 
self-control. And how we do this?  
o Let them answer and take notes: 
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o It’s important to always be mindful of the possible/predictable outcomes of our 
actions regardless if they are expected or unexpected (my takeaway). Therefore, if 
we have some idea of the possible consequences/outcomes for “If anything can go 
wrong, it will.”  
o You will have more control of the situation. It’s like the saying we live and we 
learn. Avoid the avoidable and defeat the unpredictable. (Let me know how this 
sounds) 
o Take notes on any body language and comments 
Or   
 Simply ask the room to share what they do for fun during their free time 
o Let the group discuss and take notes 
Transitioning:  
 Okay, now that we know each other better, lets discuss: The characteristics and 
qualifications of a credible messenger/mentor/ 
o Take notes of their response to the above statement  
1. What is a credible messenger to you? 
2. What are the characteristics that a qualifying credible messenger should have? 
3. What are the characteristics (individuality, uniqueness, distinctiveness) of a good 
credible messenger? 
4. What makes you trust a credible messenger? 
5. What makes you not trust a credible messenger? 
6. What is the youngest a credible messenger can be? 
7. Is there an age limit on a credible messenger? 
8. On average how long will it take you to trust a credible messenger? 
9. Would you like to go on more outings with your mentor? 
10. What activities can mentees and mentors do together to build a positive 
relationship? 
11. What are some of the things a mentee should never share with a mentor/ credible 
messenger 
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12. Raise your hand if you honestly feel your mentor is a perfect match and why? 
13. How likely you are to follow-up with your mentor /credible messenger, post-
completion of the program, meaning would you keep the relationship/connection? 
14. How would you respond if you were assigned a LGBTQ (LGBT is an initial that 
stands for lesbian, gay, bisexual, and transgender  and or Q for those who identify 
as queer or are questioning their sexual identity as LGBTQ, mentor/credible 
messenger? 
15. If you were given the opportunity to change/remove something from the 
curriculum/program, what would that be and why? 
16. If you were giving the opportunity to add an activity to the curriculum/program 
what would that be and why? 
17. By a show of hands, how many of you would have attended the program 
voluntary? Why or why not? 
18. By a show of hands, how many of you feel that when released on probation you 
were ready to come back into the community? Who feels ready to be on their own 
on in the community (without the assistance of any agency)? 
19. How has being in the program changed your life? 
20. Do any of you have a plan for your lives after you finish this program? Why or 
why not? 
21. How would you feel about having a female mentor/credible messenger? What are 
some pros and cons? 
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APPENDIX B 
Interview Guide 
General Questions 
1. Can you describe your roles and responsibilities within the program?  
What are your daily/weekly/monthly activities? 
 
2. What is an average day like for you? 
a. How often do you meet with youth one on one? 
b. How many cases do you have? 
c. Do you play any other roles in the program? 
i. If yes, can you describe this?  
 
3. What kind of training did you receive from [agency name] before starting your position? 
a. What about ongoing training? 
b. What were training experiences like for you? 
 
4. Can you walk us through the steps that the youth went through when referred to [agency 
name]? (i.e., intake process) 
a. Where do referrals typically come from? 
b. What kind of information do you receive from the youth from the referral source? 
 
5. Can you detail what happens during intake? 
a. Who conducts the intakes?  
b. Is the intake process standard for all members?  
c. Do you conduct risk assessments? How is this information used? 
d. How long on average does the intake process take?  
e. Is this tracked for each youth? 
 
6. Can you describe programming for the youth? How long, on average, are they with 
[agency name]? 
a. Do the youth receive individualized service plans? 
 
7. Are there any other routine practices that we did not get to discuss, that you think are 
relevant to program?  
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APPENDIX C 
Interview Participants 
Position Affiliation Date 
Director of ARCHES 
Transformative Mentoring and 
NYCHA Next Steps 
Harlem 
Commonwealth 
Council 
December 2014 (initial visit) 
Other visits took place and further 
follow-up requested visits were not 
available before the completion of 
this case study 
ARCHES mentor Harlem 
Commonwealth 
Council 
December 2014 
 
  
  
69 
 
APPENDIX D 
Site Visit Instrument 
General Questions 
1. Is the program being held? 
2. Are there participants? 
3. Are the mentors behaving professionally? 
4. Are the mentees behaving professionally? 
5. Are the program rules being followed? 
6. Is the program director present? 
7. Was there anything unusual taking place?  
8. Was the staff prepared for the visit? 
9. Was the objective of the visit obtained?  
10. What did I learn from this visit?  
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APPENDIX E 
Post-Meeting Group Items 
Title: Credible Messengers: Matching the Mentor and Mentee at Harlem Commonwealth 
Council  
 
Date/Time: April 23, 2015 at 7 pm 
 
Location: Harlem Commonwealth Council, 361 West 125th Street, New York, NY 10027  
 
Interviewees: Betsy Cespedes, Graduate Student  
 
Audience: Participants of ARCHES mentoring program at Harlem Commonwealth Council 
 
Instructions 
Thank you for consenting to meet with me. I would appreciate having the opportunity to 
include your opinions in this study. This is a case study, and I will not disclose your individual 
responses for anything other than for the purpose of the study and to assist in the creation of any 
tools created during the period of this study. All information collected will be presented in a 
general perspective, to improve the social services provided in related fields, create new services 
and or modify existing place services.  
1. How interesting was the discussion? (Circle one) 
1. Not Interesting 
2. Interesting 
3. Very Interesting  
 
2. Have ever participated in a similar discussion here at HCC? (Circle one) 
1. Yes 
2. No 
 
3. Would you like focus groups to be conducted in the future? (Circle one) 
1. Yes 
2. No 
 
4. How would you rate the leader of this discussion? (Circle one) 
1. Excellent 
2. Good 
3. Poor 
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5. Would it have made a difference if the presenter was a male that was not an HCC 
ARCHES staff member? (circle one) 
1. Yes 
2. No 
 
Why?___________________________________________________________________
__________________________________________________________________  
 
6. Would you like similar discussions to be conducted in the future by an HCC staff 
member? For example, a mentor, program director, etc. (Circle one) 
1. Yes 
2. No 
 
Why?___________________________________________________________________
___________________________________________________________________  
 
7. Which of the following best describes your age? (Circle one) 
1. Under 18 
2. 18-24 
3. 25-36 
4. 37-48 
5. 49-65 
 
8. Are you currently employed? (Circle one) 
1. Yes 
2. No 
 
What industry are you employed in? 
_____________________________________________________________ 
 
9. If so, do you work full time or part time, outside the home? (Circle one) 
1. Full Time 
2. Part Time 
 
10. Which of the following statements applies to you: (Circle one) 
1. I have children under the age of 6 living at home  
2. I have children between the ages of 6 and 17 living at home  
3. I have no children under the age of 18 living at home  
 
11.  If you are not currently employed, would you like to receive resources to assist you in 
this transition in your like? 
1. Yes 
2. No 
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Why?___________________________________________________________________
___________________________________________________________________  
 
12. What type of job(s) interest you (list up to three different career(s)/job title(s) 
i._________________________________ 
ii._________________________________ 
iii._________________________________ 
 
13. Do you feel you need counseling from a practitioner/staff member outside of HCC 
ARCHES? 
1. Yes 
2. No 
 
Why?_______________________________________________________________ 
__________________________________________________________________ 
 
14. Which of the following best describes the highest level of education completed? (Circle 
one) 
1. Some High School  
2. High School Graduate  
3. Some College  
4. Graduated College  
5. Post Graduate 
 
15. Would you like to continue your education? 
1. Yes 
2. No 
 
Why?___________________________________________________________________
___________________________________________________________________
_________________ 
 
Thank you very much for your participation! 
  
  
73 
 
APPENDIX F 
Proposed Post-Graduation Satisfaction Questionnaire 
Instructions: Please respond in writing to the following items. Your responses will help us 
improve our services and better serve you and future graduates. 
Please list the top three ways that HCC ARCHES/Next Step program was most helpful to you 
and your family: 
1. 
2. 
3. 
 
Please list three things you would change about the HCC ARCHES/Next Step program:  
1. 
2. 
3. 
 
Please offer possible solutions to each of the changes recommended above: 
1. 
2. 
3. 
 
Rate your satisfaction of HCC ARCHES/Next Step program on the scale below: (Circle one 
only) 
1. Not at all satisfied 
2. Slightly satisfied 
3. Moderately satisfied 
4. Very satisfied 
5. Completely satisfied 
 
Measurement: Satisfaction 
Rate how likely are you to recommend HCC ARCHES/Next Step program to a friend, relative, 
and other members of the community using the scale below: (Circle one only) 
1. Not at all likely 
2. Slightly likely 
3. Moderately likely 
4. Very likely 
5. Completely likely 
 
Measurement: Satisfaction/Perspective 
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Rate the quality of HCC ARCHES/Next Step program: (Circle one only) 
1. Very poor 
2. Poor 
3. Fair 
4. Good 
5. Excellent 
 
Measurement: Quality of Program 
Rate how the following quote reflects you: “I am now prepared to return to the community 
without the assistance of a preventative and/or social service agency/program.” 
1. Not at all true of me 
2. Slightly true of me 
3. Moderately true of me 
4. Very true of me 
5. Completely true of me 
 
Measurement: Readiness /Self-Reflection 
 
Rate: 
 
Measurement: Staff Performance 
 
Rate how the following quote reflects your experience at HCC ARCHES/Next Step program:  
 
Measurement: Staff Credibility 
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APPENDIX G 
Harlem Commonwealth Council ARCHES Logic Model 
Program Overview 
The Arches Transformative Mentoring program is a run by New York’s Harlem 
Commonwealth Council with funding obtained from NYC Department of Probation. Arches is a 
curriculum-driven intervention involving group mentoring that assists clients on probation 
change their behaviors and attitudes that have resulted in criminal activity. As part of the 
program, targeted neighborhoods across New York are provided with mentoring-based 
intervention with the goal of helping youths in their current situation improve their pro-social 
engagement, with a specific focus on transformation in thinking and cognition, which are 
associated with the capacity to secure visible achievements with respect to employment and 
education. Arches forms a part of the Young Men Initiative, which was launched by Mayor 
Bloomberg in August 2011. The Young Men Initiative is the most comprehensive national 
initiative focused on targeting large-scale disparities that lead to hindrance in the advancement of 
Latino and African American youth. Arches serves approximately 840 individuals per year. The 
clients consist of youth between the ages of 16 to 24. The program lasts for six months and is 
available in Staten Island, North Bronx, South Bronx, Jamaica, Harlem, East New York, Bedford 
Stuyvesant, and Brownsville. 
Program Activities 
Characteristics of the program include a group-based process in which partaking 
individuals become each other’s crucial support system. The program is driven by a curriculum 
that is evidence-based, developed on the basis of principles related to cognitive behavior and 
provided by mentors who are paid and are culturally appropriate. The program takes place in an 
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environment that includes practices, principles, and values that encouraged positive development 
for the youth. Partaking individuals are provided with stipends, including a Metro card for 
transportation, and individual session-based income supplement totaling $800 by the time the 
program is completed. Partaking individuals take part in two sessions each week, each of which 
lasts for 90 minutes, in addition to one one-on-one meeting with mentor that takes place on a 
weekly basis. The complete program lasts for six months. 
The program involves group mentoring as well as one-on-one collaboration with their 
respective probation officers from the Department of Probation. The latter, in addition to 
providing case management, are trained in the Arches program. As part of the program, 
participants, in collaboration with their probation officers, generate Individual Achievement 
Plans, the purpose of which is to create milestones that assist them as they are prepare for 
productive engagement in civic life, work, and education. 
Program Impact 
Based on the assessment of the Arches program, the following impact have been 
identified: 
 Individuals who partake in the Arches program are found to be less likely than those who 
do not to be reconvicted for involvement in a crime. The rate of felony among 
participants of the Arches program has been found to be 69% lower after 12 months since 
the initiation of probation and 57% lower after 24 months since the initiative of 
probation. 
 Completion of the Arches program curriculum is associated with reduction in recidivism. 
 Participation in the Arches program is associated with the participants experiencing 
improvement in their relationships as well as their self-perception. Behavioral indicators 
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that have been found to show improvements include future orientation and emotional 
regulation. 
 Individuals partaking in the program indicate supportive and close mentor relationship. 
Benefits of the program that influence this development include the mentoring being one-
on-one, its availability 24/7, mentor’s credibility, and positive, safe program atmosphere 
leading to communication and trust. 
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APPENDIX H 
Proposed Mentee-Mentor Matching Protocol 
Instructions: Congratulations Joe Doe, today you make a month in the program. It is part of our 
protocol to monitor the progress and concerns of our participants. In order to do so, I will ask 
you a set or questions to get an idea of how effective the match we predicted was for you, your 
needs and your short- and long-term goals. There are no right or wrong answers. This is to best 
assist you and make sure you graduate this program as successful as possible. Our goal is to lead 
you to the path of living a healthy, successful life.  
 
1. How do you currently feel? 
 
Happy 
Sad 
Stressed 
Confused 
Nervous  
Angry  
Other (please describe) 
 
2. In the past 30 days, how many days have you missed sessions? If so, why? 
 
3. Name three positive things you have taken away (learned) from the program so far? 
1. 
2. 
3. 
 
4. Name any three things you do not like about the program so far? Can you provide 
recommendations to address the mentioned concerns or dislike? 
Dislikes 
1. 
2. 
3. 
Recommendations 
1. 
2. 
3. 
   
5. In the past 30 days, how many times have you communicated with your assigned mentor over 
the phone? Who called whom the most? 
 
6. Do you feel comfortable enough utilizing the material provided? 
 
7. Since you started the program, have you experienced a relapse or crisis? If yes, please 
describe.  
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8. Did you call your mentor? Why or why not? 
 
9. Do you feel that your mentor is there when you need his assistance or guidance? 
 
10. Do you believe in your mentor? 
 
11. Does your mentor inspire you? If yes, please describe.  
 
12. Do you feel you can trust your mentor?  
 
13. If there was an opportunity to change your mentor, would you like to change to one that can 
be more comparable to you and your goals in the program? 
